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Abstract 

 

Reading is one of the most crucial parts in our daily life. When you read a text, a 

message or an essay, you have a reply or some kind of comprehension for it. The 

way you react or reply of what you read will instantly depend on the degree of the 

way you read, also how this way affected on your understanding. Therefore, you 

may need to read a text twice or more in order to have fully understood of the text 

that you received. One may tell you that critical reading might help you a lot to solve 

any reading issues that one can face. 

 

This paper deals with critical reading and its relation with thinking. It consists of two 

main sections. The first section includes an introduction about critical thinking and 

reading generally. 

The second and the last section includes what is thinking, Bloom's taxonomy which 

is divided into six categories, reading skills, reading comprehension (essence, 

problems and significance), levels of thinking in the reading process, reading 

strategies, micro skills and Micro skills for reading, skills development for critical 

reading and engaging in critical reading. 
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Chapter One  

  Introduction 

 

In today's knowledge-driven world, those who can think critically and continuously 

improve their knowledge have an advantage. Critical thinking assists you in 

developing your analytical skills so that you can evaluate and interpret data in the 

best way possible. This aids in the reduction of errors and the rapid adoption of 

correct decisions in critical situations. 

In other words, critical thinking is a logical study of decision-making techniques and 

the improvement of judgment skills. It is not only about how we think and analyze 

facts, but also about how we use those facts to make decisions and act on them. 

Because the entire concept of Critical Reasoning revolves around acting on solid, 

irrefutable evidence, action is an important step in critical reasoning. 

In terms of the reading, when writing assignments for university, you must provide 

your reader with a convincing argument. You are attempting to present an argument 

that your answer is correct; you must persuade the reader of this. Presenting good 

evidence to back up your argument is one way to persuade or convince your reader. 

Critical reading is an important part of the information gathering process required to 

produce an academically sound assignment. At its most basic, critical reading entails 

not taking anything you read for granted. When reading a journal article or other 

piece of text, you must be persuaded by the author's argument.  
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Chapter Two 

Literature review 

 

2.1   What is thinking 

Thinking is a mental action that is done for a certain aim. Ryan (2009 

,p.15). 

If we come to the types of thinking, it will be more clear. Creative 

thinking can be defined as “Breaking from existing thinking theories, 

regulation, and procedures to come up with new and inventive ideas. people 

who think in this way are frequently told that they think beyond the box.” 

Ryan (2009, p.16). 

Coming to the second type, Analytical thinking, is “The ability to break 

down a Complex system into its Constituent elements in order to investigate 

the parts and their relationships. People that think in this fashion are excellent 

problem.” 

One can say that, critical thinking is “The act of making a careful 

assessment or judgement. This is how critical thinkers Judge Something's 

authenticity, accuracy, worth, validity, or value. Rather than breaking 

information down into bits, critical thinkers look for additional factors that 

may have influenced results.” 

One may define Concrete thinking as “Most of the time, these types of 

thinkers like to think about gap, and apply fads. It's about considering objects 

or ideas as district entities rather than abstract representations of a larger 
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concept. It is only Concerned with practical thinking, which is usually literal 

and to-the-point.” 

Coming to the next type which is Abstract thinking, is “The ability to 

connect seemingly unrelated items and make connection that others find 

difficult to see. people who think in this way look for hidden meanings in 

things and Connect them to other items, events, or experience. Things are 

frequently observed as theories and possibilities by abstract thinkers.” 

However Divergent thinking is “this mind set follows the road of 

experiment with an unlimited number of options in order to find a one that 

works. Instead of starting with limited number of options and narrowing down 

to a Single Solution, divergent thinkers seek as far as they can and move 

outside in quest of the answer.” 

The last one is Convergent thinking which is “a method for finding a 

single Solution by combining a limited number of perspectives or ideas. To 

come up with a solution, convergent thinkers will target these possibilities, or 

Converge them inwards. Consider it like a multiple-choice exam question, 

you have four position options, but only one is correct convergent thinking 

would be employed in order to address the challenges.” (Mitrovic,2020)  

 

2.2 Bloom’s Taxonomy divides thinking into six categories: 

First: Knowledge is the remembering or recalling relevant, previously 

learnt knowledge in order to derive factual (typically correct or incorrect) 

answers, use terms and phrases like’’ how many’’ when, where, list, define, 
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tell, describe, identify, and define to elicit factual answer while evaluating 

students recall and knowledge. 

Second: comprehension is the getting a handle on or comprehending 

the significance of informational materials, use phrases like define explain, 

estimate, predict, identify, and differentiate in your questions to urge students 

to translate, understand and extrapolate. 

Third: Application is the applying previously acquired knowledge or 

information to new and unexpected situations, use phrases like exhibit, apply, 

illustrate, show, solve, examine, classify, experiment, …etc. While asking 

questions to inspire students to apply their knowledge to new and unfamiliar 

circumstances. 

Fourth: Analysis is the applying previously learned information or 

knowledge to new and unfamiliar situations. When asking question, use words 

such as; demonstrate, apply, illustrate, show, solve, examine, classify, 

experiment, etc. to encourage students to apply knowledge to situations that 

are new and unfamiliar. 

Fifth: using previous knowledge and skills to integrate things into a 

pattern that was not previously apparent. Use terms and phrases like combine, 

rearrange, substitute, create, design innovate, what if, etc. in your questions to 

inspire students to combine pieces into a new pattern. 

Sixth: Evaluation is the without any true right or wrong responses, 

judging or choosing based on a set of criteria. Use phrases like assess, decide, 

measure, select, explain, conclude, compare, summarize, etc. In your 

questions to encourage students to make decisions based on a set of criteria. 

(teachervision, 2016) 
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2.3 Reading skills 

Reading is the most important activity in any language class. Reading is not only a 

source of information and a pleasurable activity but also a means of consolidating 

and extending one's knowledge of a language. Reading is very necessary to widen 

the mind and gain an understanding of the foreign culture. Therefore the learner of 

English must be skilled in reading English (Parel and Jain 113,114; Rivers 259). 

2.3.1. Reading Comprehension (RC): Essence, Problems and Significance 

           RC refers to the ability to construct meaning from a given written text (Lems, 

Miller and Soro 231). RC is a process1. A process means a system of operations in 

the production of something. The word operation implies that a process consists of 

activities. These activities are systematized, and the systematized activities result in 

a product. So the phrase ‘reading process’ implies an active cognitive system 

operating on printed material to arrive at understanding of the message (Chastain 

222). 

          Most specialists in RC, like Morris (1963), DeBoer and Dallmann (1965), 

Gulliford (1971), and Staiger (1973), agree that reading is fundamentally a cognitive 

process during which the reader not only comprehends ideas presented in a text but 

also interprets and evaluates them (cited in Ahmed 21). 

          Reading is a receptive skill. It is an active and even interactive process, in 

which readers bring their own knowledge and questions to the text, which are based 

                                                           
1  This approach is concerned with the strategies which the readers employ in reading and learning to read. 
Goodman (1967) and Smith(1971) are major figures in this respect ( Wallace 24).  
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on their background knowledge, and they use these to interrogate the text, modifying 

their questions and coming up with new ones according to the answers they get 

(Thornbury 190, Lewis 186). Understanding the reading text means extracting the 

required information from it as efficiently as possible (Grellet 3)To read is to grasp 

language patterns from their written representation (Lado132).Ur also defines 

reading as reading and understanding. He considers a foreign language learner who 

claims that s/he can read the words but does not know what they mean as therefore 

not reading, in this sense. S/he is merely decoding: translating written symbols into 

corresponding sounds (138). Decoding means converting printed language to spoken 

language whether it is understood or not (Sadoski 59). 

              Swan states that if a student is good at comprehension that means s/he can 

read accurately and efficiently, so as to get the maximum information from a text 

with minimum misunderstanding. This means that s/he is able to show his/her 

understanding by expressing the content of the text – for instance, by writing 

sentences or paragraphs in answer to questions, or by summarising the text. If a 

student is not able to answer accurately that means s/he is not good at comprehension 

and faces problems in understanding the text (1).  

          There might be many problems but Swan and Brumfit clarify the following 

three problems with comprehension as the crucial ones:  

- Some students find it difficult to see “the wood for the trees”. They may read 

slowly and carefully, paying a lot of attention to individual points, but without 

succeeding in getting a clear idea of the overall meaning of a text. 

- Other students do not always pay enough attention to details. They may have 

a good idea of the general meaning of the text, but misunderstand particular 
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points. Sometimes, by overlooking an important small word, they may get a 

completely false impression of the meaning of a part of the passage.  

- Some students are imaginative readers, especially if they know something 

about the subject, or have a strong opinion about it. They may interpret the 

text in the light of their own experience and ideas, so they find it difficult to 

separate what the writer says from what they feel themselves (1,2). 

                 Reading is one of the major skills involved in language learning (Alkhuli 

63), and therefore teaching RC is of great importance.  Al –Mutawani and Kailani 

mention that the main general goal of teaching RC is to train students to read 

sufficiently and quickly enough to get information or meaning from writing material 

rapidly and with full understanding. There are also other reasons for teaching 

reading, such as: 

1. Reading serves to teach basic linguistic forms: phonemes, words, 

structure, sentence patterns and language functions. 

2. Reading develops the learners’ ability in comprehending specific 

information implied in the reading passage, to broaden their 

knowledge of more vocabulary, new ideas, culture content and 

expressions, etc., and to reinforce the basic knowledge they acquired 

in the foreign language. 

3. Reading helps foreign language learners improve their English competence since 

it involves linguistic aspects and cultural allusions and it provides them with real-

life situations. 
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4. Reading forms a tool of communication in addition to listening and speaking. 

Through reading students will be able to access the target literature, and 

consequently understand more about their civilization (115).   

 

2.4. Levels of Thinking in the Reading Process  

           Carroll defines reading as an active process, a dynamic and meaning-making 

interaction between the page and the brain. Understanding the reading process helps 

people become critical thinkers. He believes that the reading process involves 

thinking on three levels as described in the following: 

1. Reading for literal meaning 

          Reading for literal meaning is reading for comprehension. The goal is to 

discover the main ideas, and the supporting details. Reading for literal meaning is 

not as easy as it might sound. When students come across a new concept, they think 

it through. Rushing through the material to “cover” it rather than to understand it 

takes more time in the end. If the author’s writing style is complex, students can 

break the sentences into smaller units or reword them in a simpler style (74). 

2. Reading to draw inferences 

         Drawing inferences requires reading to understand what is suggested or 

implied but not stated; i.e., reading to find information which is not explicitly stated 

in the passage, using the reader’s experiences and intuition. Often, learners need to 

infer the author’s purpose (75). 
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Lee and Erik define inference as a good guess or conclusion students can make from 

the facts they have (37). For example: Mr. Kazi owns 168 restaurants.                He 

is probably very busy. 

                                                                  He has a lot of employees.                              

3. Reading to Evaluate 

          Reading to evaluate necessitates the comparison of information in a passage 

with the reader’s own knowledge and values to evaluate the writer’s work (Richards, 

Plat and Plat 307). Evaluative reading comes after a student has summarised, 

analysed, and synthesised the material. Reading “between the lines” is usually 

concerned with recognizing tone, detecting prejudice, and differentiating fact from 

opinion. 

          Reading to evaluate “beyond the lines” requires an overall assessment of the 

soundness of the writer’s reasoning, evidence, or observations and the fairness and 

perceptiveness the writer shows, from accuracy of word choice to the writer’s respect 

for the reader (Carroll78). 

          Whatever the aim, the type of reading, or the levels of thinking involved, 

learners need reading strategies to aid them in the reading process. The following 

section is concerned with such strategies.   

 2.5 Reading Strategies 

              The process of reading involves the use of different strategies. The term 

‘strategies’ is used for conscious problem solving activities (Weir 89). Duffy defines 

reading strategies as “plans for solving problems encountered in constructing 

meaning” (232). To understand the reader and the nature of the act of reading more 

clearly and comprehensively, one needs to discover and describe the reader’s 
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strategies and reactions with regard to the reading task, and to see how the reader 

copes with the reading task and solves the problems (A.Anderson 69). 

Success in RC is not an inborn capacity and it can be learned. Thus, to learn how to 

read successfully, four variables conditioning the course of reading process have to 

be taken into consideration. The variables are: the reader, the text, the strategies, and 

the goal. As far as the reader is concerned, his/her reading skills are vital, as well as 

his/her interest in the topic. Moreover, the type of the text has an impact on the 

reading process, as there is a certain degree of difference in difficulty between 

various types, e.g. between a novel and a scientific text. The most important factor, 

however, is reading strategies, as they affect reading in the most significant fashion. 

Unsuccessful language learners can either use few reading strategies, or they can 

apply them in a chaotic way, which obviously impairs reading effectiveness.  The 

reader’s purpose for reading is also vital, as various purposes condition the use of 

particular strategies. If the reader only needs to gather general information, s/he will 

employ strategies appropriate for this goal, e.g. skimming. If, for example, s/he looks 

for more specific information, the best strategy to apply would be scanning (Nadera 

15). 

          There are many different reading strategies, but they are all based on the same 

basic assumptions. First, before reading, the reader should think about the purpose 

for which s/he is going to digest the text. Second, the reader should look at the title, 

headings, pictures, or any other visual cues accompanying the text. Third, the reader 

is advised to read the introduction and conclusion, or to read the first line in every 

paragraph, and only then the whole text. Fourth, the entire reading should be scanned 

to look for the most important parts to focus on during detailed reading. Fifth, the 

reader should take notes as s/he reads. Sixth, when the reader has problems with 

understanding a passage, s/he should stop and reread it once more. Seventh, long 

texts ought to be divided, as the longer the reader works with the text, the less s/he 
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can focus on it entirely. Finally, the reader ought to retell difficult material in her/his 

own words, and possibly answer the questions concerning the contents of the text. 

After the reading has been completed, the text should be considered in three ways. 

The reader ought to think about the basic information provided on the printed page, 

and then s/he should draw additional information from between the lines, and finally, 

ponder the meaning of the text, referring it to his own experience (Nadera 17). 

 

2.5.1 Microskills and Macroskills for Reading 

             Microskills, also called enabling skills, are the individual processes and 

abilities which are used in carrying out a complex activity (Richards and Schmidt 

331).   

Brown breaks down what students of EFL need to do to be efficient readers into the 

following: 

1. Discriminate among the distinctive graphemes and orthographic patterns of 

English. 

2. Retain chunks of language of different lengths in short-term memory.  

3. Process writing at an efficient rate of speed to suit the purpose. 

4. Recognize core words, and interpret word order patterns and their 

significance. 

5. Recognize grammatical word classes (nouns, verbs, etc.), systems (e.g. tense, 

agreement, and pluralisation), patterns, rules, and elliptical forms. 

6. Recognize that a particular meaning may be expressed in different 

grammatical forms. 

7. Recognize the cohesive devices in written discourse and their role in 

signalling the relationship between and among clauses (Brown, Teaching by 

Principle 255). 
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8. Recognize the rhetorical forms of written discourse and their significant of 

interpretation. 

9. Recognize the communicative functions of written texts, according to form 

and purpose. 

10. Infer context that is not explicit by using background knowledge. 

11.  Infer links and connections between events, ideas, etc., deduce causes and 

effects, and detect such concepts as main idea, supporting idea, new 

information, given information, generalization, and exemplification. 

12.  Distinguish between literal and implied meaning. 

13. Detect culturally specific references and interpret them in a context of the 

appropriate cultural schemata (Brown, Language Assessment 307).  

Understanding reading leads to understanding the comprehension process and its 

related skills, which is the focus of the next sections.  

2.5.2 Skills Development for Critical Reading 

         Critical reading calls for comprehension skills at a higher level of thinking than 

is usually necessary for deriving literal or inferential meanings.  For example, 

opinions, at time not easily recognized, can be stated as facts. Conclusions can be 

drawn from rather sufficient or insufficient evidence.  Generalizations can be drawn 

in a most convincing manner with or without the proof to make such statements 

(Massey and Moore 40). 

          The efficient teacher recognizes the material that requires critical reading as 

an opportunity to teach students how to think rather than what to think. Teachers can 

provide opportunities for students to identify and make use of critical reading skills: 

after the class has used the step of scientific thinking to test the validity of material, 

the teacher records the students’ answers which could include the following: 
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- List a specific problem 

- Discuss tentative solutions 

- Read and record findings of authorities on the problem. 

- Compare and appraise the findings.  

- Validate the tentative hypothesis. 

- Summarize the findings. 

- Test the conclusions in similar situations. 

         Then the teacher might involve the class in a discussion concerning why it is 

important to attack a problem in this manner, and how the students might use this 

procedure or part of it in their daily lives, both in out of class.  

          Scientific thinking represents one of the numerous skills involved in critical 

reading and discussion. They fall in six categories which are elaborated in the final 

sections of this chapter. They are: 

1. Investigating sources 

2. Recognizing author’s purpose  

3. Distinguishing opinion from fact  

4. Making inferences  

5. Forming judgments (Pasch cited in Massey and Moore 41). 

 

2.5.3 Engaging in Critical Reading 
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                According to Carroll, critical reading is a process parallel to CT. To read 

critically is to think about what is read while reading it. This means that words do 

not merely drift by as eyes scan the lines. To prevent that from happening, 

approaches such as reading systematically and reading closely and actively can be 

used: 

1.  Reading systematically 

To read systematically is to use a structured plan: Preview, Read, and Review. 

Reading means moving through the material so that the reader comes to understand 

and remember it.  

1. Preview:  Before students begin reading, they should look ahead and glance at the 

pages they intend to read so that their minds can start making predictions. As they 

look over the material, they should ask themselves questions. Previewing gets the 

reader ready and keeps him/her from reading inefficiently. 

2. Read: Here students read the material closely and actively. They try to seek the 

full meaning at all three levels of reading: literal, inferential, and evaluative.  

3. Review: readers can go back to the spots they looked at when they previewed the 

material. They can also go back to other important places they discovered as they 

were reading. They can ask themselves the same sorts of questions as when they 

previewed, this time answering as fully as possible (79). 

2. Reading closely and actively 

              The secret to reading closely and actively is to annotate as students read. 

Annotating means writing notes to one’s self in a book’s margins and using asterisks 

and other codes to alert special material. Some readers start annotating right away, 
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while others wait until they’ve previewed the material. They might use two different 

ink colours, one for close reading and one for active reading.  

          Close reading means annotating for content. Students might, for example, 

number and briefly list the steps in a process or summarize the major points in the 

margin. When readers review, their marginal notes help them glance over the 

material and quickly recall what it is about (80). 

          Active reading means annotating to make connections between the material 

and what is already known or experienced. This is a chance to converse on paper 

with the writer (Carroll 81).  

2.6 Critical Reading Skills  

          Critical reading as defined by Cortina and Elder is going beyond basic 

comprehension to gain insight as the students learn.  Whenever learners read, they 

should identify basic information: topic, main idea, and supporting details. However, 

to gain greater understanding, they need to go beyond these basic elements (Adams 

27; Cortina and Elder 411).The important interrelated critical reading skills are 

determining authors’ purpose, intended audience, point of view, and intended 

meaning. 

          Cortina and Elder believe that because these skills are interrelated they should 

be presented together, as authors’ purpose causes them to present certain facts and 

opinions, with an intended meaning, and to an intended audience (411). 

-Determining Authors’ Purpose and Intended Audience   

             Cortina and Elder state that authors write for specific purposes.  An author’s 

purpose is simply his/ her reason for writing. The author’s purpose may be to inform, 

to instruct, to entertain, or to persuade the reader to believe in something or take a 
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certain action. Most textbook authors write for the purpose of informing or 

instructing. Sometimes an author states his/her purpose clearly, for example, the 

author might write, “the purpose of this is………………” At other times, the author 

may feel that the purpose is obvious and assume that the reader can infer it. 

Understanding the writer’s purpose means that the readers are aware of the writer’s 

motive for writing and it is important to know it to prevent from being unknowingly 

influenced by the author. 

              To determine an author’s purpose, good readers should think carefully 

about the words s/he has used. Authors often choose certain words precisely because 

those words can direct or influence the reader’s thinking. 

For example, phrases such as the following can be used to inform the reader of 

important information: 

The important point is …. 

Be sure you know … 

It is important to understand …. 

Remember that … 

When authors want to instruct, they may include phrases such as: 

Follow these directions … 

You must do the following  

The steps below explain how to… 

These instructions tell how …. 

Authors may use phrases such as the following when they want to persuade: 
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The only intelligent choice, then, is….. 

Any reasonable person will agree that … 

Only an uninformed person would believe that … 

Those who understand the issue will certainly agree… 

When authors write to entertain readers, they may use phrases as: 

You will never imagine what happened to me when I…. 

The funny thing about… 

And then the oddest thing happened… 

I will never forget the day I… 

          Another way to determine the author’s purpose is to examine whether or not 

both sides of a controversial issue have been presented. That is, by checking whether 

important information has been left out. Authors frequently choose to leave out the 

ideas that do not support their point of view. Readers should keep in mind that 

although an author may appear to be neutral on an issue, his/her real purpose may 

be to persuade them to support one side (411, 412). 

           To read critically, readers must determine the author’s purpose by asking 

themselves, “Why did the author write this?” 

Authors also have specific audiences in mind when they write. Intended audience 

consists of the people s/he is writing for. For instance, psychologists writing a 

textbook may assume that their audience will be students taking an introductory 

psychology course, so they will consider their audience and this will shape decisions 

about the material to be included and about the level of difficulty.  
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          Cortina and Elder believe that to determine the author’s intended purpose, 

three things should be examined: 

- The topic being discussed. Is it of technical or of general interest? 

- The level of language. Is it simple, sophisticated, or specialised? 

- The purpose of writing. Is it to instruct, inform, persuade, or entertain? 

The following is an example of a paragraph from an article from Prevention 

magazine entitled “Laugh Your Stress Away”. After students read the passage, they 

should ask themselves “why did the author write this?”  and “Who did the author 

intend to read this?” 

                Humour is one of the best on–the–spot stress busters around. It is virtually 

impossible to belly laugh and feel bad at the same time.  If you are caught in a 

situation you cannot escape or change (a traffic jam, for example), then humour may 

be the healthiest form of temporary stress release possible.  

          In this paragraph, the author’s purpose is simply to inform the reader that 

humour can be an effective way to temporarily reduce stress. Simple language and 

short sentences are used. Formal language is used and simple examples are chosen: 

being stuck in a traffic jam. Because this topic requires no special prior knowledge 

and his approach is not complicated, the readers can assume that the author’s 

intended audience is the general public (413-414). 

- Determining Authors’ Point of View and Intended Meaning 

              Cortina and Elder indicate that point of view refers to an author’s position 

on an issue. In another word, an author’s point of view is his or her opinion about 

the topic - it is the position he or she hopes to convince the reader to accept or 
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believe. An author’s point of view is also known as the author’s argument or the 

authors’ bias (416). 

         Even though authors are generally experts in their field, they do not always 

agree on every topic and issue.  It is important to recognize what each author’s point 

of view is, since authors may have different points of view and may disagree with 

other experts. For example, one author’s point of view might be, “Gun control is 

necessary if we are to have a safe society.”  Another author’s point of view with 

opposite bias would be, “Gun control would only make society less safe.’’ A neutral 

point of view would be, “Gun control has both advantages and disadvantages.” 

          An author’s bias represents his / her preference for one side of an issue over 

the other. Many thoughtful writers weight the evidence carefully, and then adopt the 

point of view that makes sense to them. When reading, readers must try to determine 

whether the author has a bias. A bias may cause an author to slant the facts and not 

be objective. 

           Sometimes the author states his/her bias directly. For example, an author 

might state that s/he has a bias against home schooling. At other times, the authors 

expect the readers to recognise their bias, on the basis of information they include or 

leave out and the way they present the information. The following is a sample in 

which the writer clearly expresses a bias against using a cell phone while driving.  

       There should be a law against using a cell phone when driving. In spite of what 

they say, drivers become distracted reaching for the phone, dialling it, or answering 

it. The conversation itself can also take their attention away from the road. Suppose 

a driver having a conversation gets upset or angry with the caller. In that case, is the 

driver’s full concentration really on the road? Drivers who are busy with their cell 

phones are involved in more accidents than drivers who do not use cell phones. They 
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cause more accidents that kill and injure not only themselves but other innocent, 

unsuspecting drivers. The bumper sticker says it all: “Hang up the driver” (Cortina 

and Elder 417). 

         Readers should be aware of their own bias whenever they read about 

controversial issues. If a student has a strong bias on a subject and an author has the 

opposite bias, he /she might be tempted to reject the author’s point of view without 

giving it serious consideration.  

To determine the author’s view, critical readers ask themselves, “What is the 

author’s position on this issue?” 

Words that reveal the author’s point of view are: 

Supporting the new policy is essential because …. 

The proposed legislation will benefit all the citizens of Dade country because.  

It is not the best interest of the country to. 

Voters should oppose the creation of a state lottery because.   
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Chapter three 

Conclusion 

 

In this study, we looked at what critical thinking is and how it entails more than just 

being critical. Understanding critical thinking aids in the formulation and analysis 

of arguments. We see arguments in advertising every day, we use them to persuade 

others, and we use them to benefit ourselves. An examination of fallacies revealed 

that not all arguments are valid or even logical. Always think critically and examine 

any argument you come across, and remember that if it sounds too good to be true, 

it probably is. 

Thinking of reading as a process rather than a single activity can be a significant 

shift. It can be tiresome to go over a text several times, each time with a different 

goal in mind. It might not fit your image of reading something from cover to cover 

once, then putting it down and moving on. 

The reading process is similar to learning a new skill. Consider the first time you 

learned to hit a softball, play the piano, or even tie your shoes. It's clumsy, awkward, 

and uncomfortable the first few times. Then you have a success (you hit the ball! 

you sing "Twinkle twinkle Little Star!" your shoes stay on your feet!) and things 

begin to fall into place. The actions required gradually become second nature. 

Finally, thinking and reading are two crucial terms to master in order to become 

more logical. 
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Abstract In Kurdish Language 

 

 

خوێندنەوە یەکێکە لەبەشە هەرە گرینگەکانی ژیانی ڕۆژانەمان، کاتێک تۆ نامەیەک، پەڕاوێک یان هەر 

تێگەیشتنێکت ال دروست دەبێت. دەستەواژەیەک دەخوێنیتەوە ئەوا تۆ وەاڵمێک یان بەشێوەیەک لە شێوەکان 

وەاڵمی تۆ و تێگەیشتن و کاردانەوەی تۆ بەشێوەیەکی سەرەکی پەیوەستە بەوەی کەتۆ چۆن ئەو پەراوەت 

خوێندۆتەوە. بۆیە زۆر جار وا پێویست دەکات زیاتر لەجارێک ئەو شتەی لەبەر دەستت دایە بیخوێنیتەوە 

لەڕۆژان کەسێک پێت بڵێت خوێندنەوەی ورد دەتوانێ  بۆئەوەی بەتەواوی تێیبگەیت. بۆیە لەوانە ڕۆژێک

 .زۆرێک لە کێشەکانی خوێندنەوەت چارەسەر بکات

 

ئەم ڕاپۆرتە لەخوێندنەوەی ورد و پەیوەندی لەگەڵ بیرکردنەوەدا دەکۆڵێتەوە. لە دوو بەشی 

سەرەکی پێک دێت، بەشی یەکەم پێک دێت لە پێشەکیەک دەربارەی خوێندنەوەو بیرکردنەوەی 

. بەشی دووەم و کۆتا بەش ئەم بابەتانە لەخۆ دەگرێت، بیرکردنەوە چییە؟، پۆڵێن کارییەکەی ورد

بڵۆم کە دابەشدەبێت بۆ شەش بەش، کارامەییەکانی خوێندنەوە، تێگەیشتن لە خوێندنەوە)سرووشتی، 

، کێشەکانی و گرنگی(، ئاستەکانی بیرکردنەوە لەپڕۆسەی خوێندنەوەدا، ستراتیجیەکانی خوێندنەوە

کارامەیی ماکڕۆ و مایکڕۆ بۆ خوێندنەوە وە چۆنیەتی فێربوونی کارامەییەکانی خوێندنەوەی ورد و 

 تێکەڵ بوون لەگەڵی

 


