Collocation Use

in Third Year College Students' Essay Writings
Pishtiwan Abdullah Sabir      Dr. Himdad A. Muhammad
Assistant Instructor                     Assistant  Professor

Abstract
    This paper studies the use of English collocation in third year college students’ essay writings to identify the problems and suggest remedial work to overcome such problems.   
    It presents the data analysis derived from the error analysis of the students' essays and points out the students' ability of using collocations in their essay writings. The data is shown through percentage use of collocations and making a comparative study between two essays in which one of them was without collocation list and the other one was with a list.
The results show that the students avoid using collocation due to lacking enough information about it, but when they are offered a list, they will use it properly.   
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1. Introduction

     Collocation can be considered as a means to differentiate the native speakers from English learners because of its importance. So many studies have been conducted so far in that regard. Despite the attempts over the years, the term collocation has remained vague. Many researchers have paid an increasing amount of attention to analyze how the words habitually co-occur together , tried to distinguish word clusters from each other and classify them under certain word types such as, collocation, idioms, metaphor, set expression and so on. In an effort to provide sufficient information on collocation, various aspects of collocation and the words which have similar functions and meanings to collocation come under spotlight in this part. 
2. Theoretical Background

2.1 Definitions of collocation 
      Collocation has been widely discussed in many fields of linguistics and language teaching for decades. Several researchers have shown the importance of learning collocations. If one compares the old studies with the current and modern ones, it can be realized that the researchers are talking in the same language but in different ways. The term collocation is "derived from the Latin word collocare (“to place together, to assemble”) Seretan ( 2011, p.9) . But long before that, pedagogical studies on first and second language acquisition had already dealt with collocations, seen as language chunks which are memorized by speakers as whole units and which constitute the major means for achieving language fluency. 

The ancient scholars have shed light on collocation stating that “words do not exist in isolation, and they may differ according to the collocation in which they are used” Robins (1967, p.21). Here, one can interpret that understanding the meaning of expressions and sentences depends on the combination meaning of the words not their literal meaning.  British linguist J.R. Firth (1890-1960), who is considered as the father of modern collocational studies points out that "You shall know a word by the company it keeps." (1957, p. 11).

      A collocation, in its simplest definition, consists of two words that are linked together in the memory of native speakers and occur together with some frequency in both written and oral discourse" Aghbar (1990, P.109).         

    Crystal  remarks that collocation is "a term in lexicology by some (especially Firthian) linguistics to refer to the habitual co-occurrence  of individual Lexical items"(2003, p.82).

    The above two definitions naturalize and habitualize the co-occurance of collocation. Here one can find out that the collocational words are coming together as a natural and habitual agreement. 

     Cowie (1998, p.146) as one of the leading linguists in the field of phraseology states that the term collocation is used  " to refer to the linguistic phenomenon whereby a given vocabulary item prefers the company of another item rather than its "synonym" because of constraints which are not on the level of syntax or conceptual meaning on that usage" 

     Finally, it can be concluded that collocations are those words which are mostly coming together. 

The examples below show the significance of collocation because their misuse leads to ill-formed expressions:

A school of fish                 *a swarm/pack of fish

A pack of                           *a school/gaggle of dogs

A speck of dust                 *a blade/drop of dust

A drop of water                *an item/a speck of water

2.2 Types of Collocation

       Since the term collocation has been discussed in many linguistic areas such as phraseology, semantics and pragmatics, the lexicographers and linguists have categorized collocations into two main types, based on syntactic structure and  semantic structure.

2.3 Types based on Syntactic Structure 

        From syntactic point of view, collocation has been studied in relation to grammatical patterning, which means the syntactic environment in which the word usually occurs. Advocates of this approach like Newmark and Carter (1982) claim that the meaning of a word is determined by the co-occurring words and lexis and they are dependent and inseparable from grammar. The syntactic approach consists of those linguists and researchers who suggest that collocation is influenced by syntactic structure, and collocations occur in patterns.

      Pawley and Syder suggest that if a learner wants to be native-like in a language, then along with the rules of a generative grammar, she/he needs to learn a means for knowing which of the well-formed sentences are native-like, a way of distinguishing those sentences that are normal or unmarked from those that are unnatural or highly marked"(1983, p.194).

     The effect of grammar on collocation has also come under spotlight by Greenbaum (1974), who found out that certain types of collocation are in need of syntactic information. For example much collocates with prefer when it is in a pre-verb position as in "I much prefer a dry wine', but it does not collocate with 'prefer' in post-object position as in *I prefer a dry wine much" Greenbaum (1974: p.82). He also suggests that the collocatability of words such as their potential co-occurrence with other lexical items should be bound to syntax, and realizes that there are certain lexical items that can occur only in certain syntactic positions, for instance, 'His sincerity frightens us' but not 'We frighten his sincerity' Greenbaum (1974 p.82). 

        O'Dell and McCarthy, (2008, p.10), and Newmark,1982, p.114-115)  classify collocations based on syntactic structure into seven types;

1- Adjective + noun

Huge profit 

Strong tea

2- Verb + Adjective, Adverb

Turn around

Feel free

3- Noun + noun

Pocket calculator

Tooth brush

4- Adverb + adjective

Immensely important

Completely soaked

5- Verb + preposition 
Burst into, 

Look at

6- Noun + verb 

Opportunity arise

Standard slip

7- More complex collocation 

 Take it easy for a while

Put the past behind

2.4 Types based on semantic structure

        From this perspective, restricted word pairs can be used in the same lexical context. This type of collocation relates to the group of words with a certain meaning which occur together because they have semantic unity and they consist of words having almost equal status. Robins states that "Word meanings do not exist in isolation, and they may differ according to the collocation in which they are used" (1967, p.21).  

   In the semantic approach, linguists have tried to investigate collocations on the basis of a semantic framework, also separate from grammar. 

    Palmer (1973, p.94-99) describes this type of collocation in detail, he urges that the distribution of words are determined by their meaning in some cases. For example the word rancid occurs with bacon and butter, and addled with brain and eggs although t English has the term of rotten and bad.

     For example words that belong to the category of systematic collocational restrictions are 'grill' and toast'. Both verbs denote the same process from the point of view of the agent, but different patients: normally we grill food that is raw, while we toast food that is already cooked. 
     On the other hand , O'Dell and McCarthy, (2008 p.8) devote a unit for three semantic types of collocation, strong, fixed and weak collocations:

1)Strong collocations are the ones in which the words are closely related to each other, for example:

Auburn hair  (reddish brown color)

Deliriously happy (extremely happy)

Adjourning the meeting (giving a rest in a meeting)

     Here one can find out that the words are closely associated and they are subject to change but within limited area.

2)Fixed collocations are the ones in which the words are inseparable from each other, any attempt to separate the word leads to meaning change for example:

I was walking to and fro ( meaning I was walking in one direction and then in the opposite direction, a repeated number of times).Here, there is no space for any change.
3)Weak collocations consist of words that collocate and can be used with wide range of other words. The word broad can be used with:

Broad shoulder, broad agreement , broad smile, b broad hint and a  broad range.
Despite all these,  there are weak points in this view; a close study of what collocational restrictions can deliver to the sentence is totally justified, since they are not logically necessary. For example, 'die' and 'pass away' have the same meaning, but 'pass away' refers to human beings, so the use of 'pass away' in the sentence 'My dad passed away' adds semantic cohesion to it; if it is used to describe the death of a pet animal then it is the characteristic of animal". Cruse (1986, p.280). 
     Finally, it  can be concluded that according to the semantic approach, the meaning of a lexical item is comprehended as a combination of the semantic properties of that item. It is the semantic properties of a lexical item that determine its collocates. 
 3.    Data Collection, Sample and Population of the Study

       This part tackles the procedures and mechanisms of data collection to achieve the aims of the present study.   To achieve the aims of this study, the data is collected throughout testing. Data collection is the process of gathering and measuring information on a specific subject. Richards and Schmidt (2010, p. 591) defines test as "Any procedure for measuring ability, knowledge, or performance".

The population of the study is third year college students at Salahadin University (College of languages, college of Educations and college of Basic Education). Thirty students have been taken in each college. Two tests have been done, in both tests 40 minutes have been given to the students to write an essay about “East or West, Home is Best”. In the first essay no collcations were given, but in the second essay a list of 56 collocations have been given. 

3.1 The Comparisons Between the Three Colleges 
        It can be found out that the students of the three Colleges used collocations to a certain degree.  The students of the College of Languages used collocations more than the students of other two Colleges, the difference is only 4% comparing to College of Basic Education and 11% to the College of Education. Also College of Basic Education used collocations more than the students of College of Education by 7%.
Table 1
Collocations Used by Three Colleges

	Colleges
	Collocations Used

	Language
	193

	Basic Education
	186

	Education
	174


Chart 1
Collocations Used by the Three Colleges
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3.2 Findings in All Colleges
   The real similarities and differences can be noticed through the following points.

1- The students of the College of Education are the top in using adjective + Noun collocations because they used more than College of language by 8% and more than College of basic Education by 36%. College of Languages students used this type of collocations more than College of basic education by 26%. As it was explained before,  Adjective + Noun collocation is used by the students of the three Colleges mostly because they are considered to be easy and used mostly in daily communications. It is worth to be mentioned that the effect of mother tongue in using this type is positive because in Kurdish language this type of collocation is used most frequently in daily communication like:

"Kareki bash"                 A good job
"kureki rek"                    A good boy
"maleki jwen"                 A nice house
2- The students of the College of languages used Verb + adjective and adverb collocation more than the students of the College of Education by 29% and more than College of basic education by 38%. Meanwhile, the students of College of education used this type more than College of basic education by 85%. The reason behind that is the focus on literature lesson is more than other Colleges.  

3- The students of the College of education used Noun + Noun collocation more than College of language by 50% and more than College of basic education by 33%. The students of the College of basic Education used this type more than College of languages by 13%. 

4- The fourth type is adverb + adjective collocation which is used by the students of the three Colleges very relatively because the students of College of languages used 13 collocations of this type and College of education 14 collocations and basic education 15 collocations.

5- The students of the College of basic education took the lead in using the fifth type of collocation which is Verb + preposition because they used more than College of  languages by 36% and more than College of education by 172%. The students of the College of language used this type more than College of education by100%. 

6- The students of the College of languages are the less users of sixth type of collocations which is Noun + verb because only 3 collocations are used. But the students of the College of education used 5 times and the students of the College of basic education used 7 times.

7- The last type of collocation is complex collocation which is used by the students of the College of basic education highly because they used it more than College of languages by 64% and more than College of Education by 283%.

Table 2
Collocation Types Used by the Three Colleges

	Types
	Languages
	Education
	Basic education

	Adjective + Noun
	88
	95
	70

	Verb + adjective+ adverb
	31
	24
	13

	Noun  + Noun
	8
	12
	9

	Adverb + Adjective
	13
	14
	15

	Verb + Preposition
	36
	18
	49

	Noun + Verb
	3
	5
	7

	Complex Collocation
	14
	6
	23

	Total Collocation
	193
	174
	186


Chart 2
Collocation types which is used by the Three Colleges
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  3.3 Results of the Second Essay
       To have an adequate comparison and to achieve the aims of the study more accurately and precisely, the students of the three Colleges have been asked to write an essay about the same topic. The main difference of this test with the former one was a list of collocations has been distributed among students from all seven types of collocation, 8 collocations have been put in each type which is equal to 56 collocations in total.
3.4 The Comparison Between the Three Colleges

    If one looks at the total Increase in collocations use comparing the first essay to the second essay, he/she will find that College of Languages has scored the highest rate of improvement in collocation use because in the first essay the students used 193 collocations in total,  but in the second essay 443 collocations have been used which is equal to 130% growth. Meanwhile College of education took the second position in that growth because in the first essay the students used 174 collocations but in the second essay 383 collocations have been used which is equal to the growth of 120%. Although the students of College of Basic education were better than those in College of education in collocation use in the first essay, they were ranking back and they came to the third position in the second essay. They used 186 collocations in the first essay, but in the second essay they used 380 collocations which is equal to the growth of 104%.
Table 3
Collocation used in the First Essay Vs Second Essay in the Three Colleges
	Colleges
	First essay
	Second essay
	%

	Languages
	193
	443
	130%

	Education 
	174
	383
	120%

	Basic Education
	186
	380
	104%


Chart 3
Collocation Used the First Essay Vs Second Essay in the Three Colleges
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        If we have a look at the collocation types that are used by the third year students of the three Colleges, it can be noticed that adjective + noun collocation was used the most by the Three Colleges, 745 collocations of this type have been used out of 1759 collocations in both essays which is equal to 42% of the total collocations. The reason behind that it is used most frequently in daily communication, and the effect of mother tongue is another reason behind using this type because in Kurdish language this type of collocation is common too.
 The students of the College of Languages came first in using this type of collocation by using 280 ones while the students of the College of Education came second  by using 250 collocations and the students of College of Basic Education used 215 collocations.  
      The second type which was used by the students of the Three Colleges is verb + adjective adverb collocations because 308 collocations were in this type out of 1759 which is equal to 18% of the total. The reason behind that is the students of the Three Colleges study this type in Grammar indirectly, when the teachers explain sentence structure, the students get the knowledge of this type of collocation. Again College of Languages is the top users of this type by using 117 collocations, then College of education by using 109 collocations and after that College of Basic Education by using 82 collocations.
Verb + preposition type is taking the rank of third position by using 292 collocations of this type which is equal to 17% of the total. The reason behind that is the students study this type as a topic in Grammar. College of Languages comes first by using 112 collocations, College of basic education comes second by using 108 and College of education is the last users of this type by using 72 collocations.
The fourth type is adverb + adjective collocations because 134 collocations were used out of the total number which is equal to 8% of the total. Students of College of Languages are the top users of this type, the second most users of this type is College of basic education and third one is College of education. The first one used 50, second 47 and the third 37 collocations. 
Noun + Noun collocation is the fifth type which was used by the students of the Three Colleges, 131 collocations of this type was used which is equal to 7% of the total. But this time students of College of education are the top users of this type by using 56 collocations and the students of College of basic Education are second users of this type by using 41 collocations and College of Languages comes last by using 34 collocations.
The sixth type is complex collocations whose usage is 4% of the total because 79 collocations were used. The students of the College of Basic Education are the top users of this type by using 40 collocations and College of Languages come in the second position by using 27 collocations and College of Education are the last users by using only 12 collocations.
The last type is Noun + verb collocation, 70 collocations of this type were used which is 4% of the total. The students of College of Basic Education are the most users of this type by using 33 collocations and College of education is the second one by using 21 collocations and College of Languages are the last one by using 16 collocations. The last two types were used less than other types because these two types are considered to be difficult because the students have less exposure to these types both inside and outside classroom.  
Table 4
Usage of Collocation Types by the Three Colleges

	Types
	Languages
	Education
	Basic
	Total
	%

	Adjective + Noun
	280
	250
	215
	745
	42%

	Verb + adjective+ adverb
	117
	109
	82
	308
	18%

	Noun  + Noun
	34
	56
	41
	131
	7%

	Adverb + Adjective
	50
	37
	47
	134
	8%

	Verb + Preposition 
	112
	72
	108
	292
	17%

	Noun + Verb
	16
	21
	33
	70
	4%

	 Complex Collocation
	27
	12
	40
	79
	4%

	Total Collocation
	636
	557
	566
	1759
	100%


Chart 4
Usage of Collocation Types by the Three Colleges
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4. Conclusions

      Based on the data collection and analysis, it can be concluded that collocations should be taken as important linguistic materials for guiding students for better writing. The students are deprived of studying collocations as a topic in College. It was observed that the students used more collocations in the second essay comparing to the first one because a list of collocations were given in the second. 
     It can be observed that the students lack the ability of choosing suitable words for suitable context in essay writing. The second essays were given suspense and were supported by collocations which were related to the topic. It also gave the students strength to feel confident in writing an essay, although the students were asked to write an essay of 150 words in both tests, but in the first essay most of the essays were less than this while in the second essay most of the essays were more than 150 words.
It is recommended that the teachers should give lists of collocations to the students before writing any topic to increase students' self confidence. 
They also should explain the types of the collocation and the situations of using collocations since they play an essential part in writing a good essay
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پوخته‌ى لێكۆڵینه‌وه‌
ئه‌م تێزه‌ لێكۆڵینه‌وه‌ له‌ كێشه‌كانی به‌رده‌م به‌كارهێنانی بةيوةندى هاوريًيةتى دةكات له‌ نوسینی قوتابیانی قۆناغی سێیه‌می كۆلێژ، هه‌روه‌ها پێشنیار و خستنه‌ به‌رده‌می چه‌ند چاره‌سه‌رێكه‌ بۆ ضارةسةركردن و زالَبوون بةسةر ئه‌م كێشانه‌.           

به‌كارهێنانی بةيوةندى هاوريًيةتى به‌نده‌ به‌ لایه‌نی كرداری و ئه‌زمون له‌ زمانی دايكةوة هه‌ربۆیه‌ قوتابیانی كۆلێژ ڕووبه‌روی كێشه‌ ده‌بن له‌ ته‌واو به‌كارهێنان و له‌ جێی خۆ به‌كارهێنانی ئه‌و جۆره‌ دةستةواذانة.‌
باس له‌ لایه‌نی تیۆری و چه‌ند بابه‌تێكی په‌یوه‌ست به‌ بةيوةندى هاوريًيةتى و به‌كارهێنانی ده‌كات. ووشه‌ی بةيوةندى هاوريًيةتى له‌ ڕێگه‌ی پیشاندانی چه‌ند پێناسه‌یه‌كی جیاوازی  ئه‌كادیمیه‌كانی ئه‌م بواره‌ شی ده‌كاته‌وه‌ و جۆره‌كانی بةيوةندى هاوريًيةتى نيشاندةدات. له‌هه‌مان كاتیشدا ده‌سته‌واژه‌ی بةيوةندى هاوريًيةتى له‌گه‌ڵ ده‌سته‌واژه‌كانى تری چونیه‌ك وه‌كو ئيديةم  و سيت ئيكسبريشن و  ليَكضوةكان  له‌ یه‌ك جیا ده‌كاته‌وه.‌
لة بةشيكى تردا تيشك ده‌خاته‌ سه‌ر و میكانیزمه‌كانی كۆكردنه‌وه‌ی داتا ‌ بۆ به‌ده‌ستهێنان و گه‌یشتن به‌ ئامانجی لێكۆڵینه‌وه‌كه‌.وه لةهةمانكاتدا مانا و مه‌به‌ستی كوَكردنةوةى زانيارى باسكراون.      

هةروةها  شوێن و ئاستی ئه‌زمونكاره‌كان تیشكیان خراوه‌ته‌ سه‌ر. له‌ هه‌مان كاتدا به‌ درێژی باس له‌ نمونه‌ و ذمارةى ئه‌زمونكاره‌كان دةكات و زانيارى ورد لةبارةى نمونةو ذمارةى ئه‌زمونكاره‌كان لة هةر تيزيكدا دةخاتةروو. لة ثالَ ئةمةشدا ياسايى متمانةيى وةكو دوو بنةماى سةرةكى هةر تاقيكردنةوةيةك روونكراوةتةوة.     

دواتر شیكردنه‌وه‌ی داتاكانه‌ كه‌ له‌ هه‌ڵه‌كانی نوسینی وتارى قوتابیانه‌وه‌ وه‌رگیراون ڕوون ده‌كاته‌وه‌، جه‌خت ده‌خاته‌ سه‌ر تواناكانی قوتابیان له‌به‌كارهێنانی بةيوةندى هاوريًيةتى له‌نوسینی وتارةكانيان. داتاكان به‌ڕێژه‌ی سه‌دی  پیشاندراون و لێكۆڵینه‌وه‌یه‌كی به‌راوردكاری ده‌كات له‌نێوان  دوو وتارى قوتابيان كه‌ یه‌كێكیان هيض بةيوةندى هاوريًيةتىيَكى ثيَنةدراوة  و ئه‌ویتریان‌ ليستيك بةيوةندى هاوريًيةتى بة  قوتابيان دراوة‌.

دواین به‌شی ئه‌م تێزه‌ پێكدێت له‌ ئه‌نجام و رِاسپارده‌ و ده‌رئه‌نجامی شیكردنه‌وه‌ و لێكۆڵینه‌وه‌ی تێزه‌كه‌، ئه‌مه‌وله‌گه‌ڵ چاره‌سه‌ری پێشنیاركراو بۆ كێشه‌كان و ڕێگاچاره‌ی كرداری بۆ زاڵبون به‌سه‌ر ئه‌م كێشانه‌.

دیارترین ئه‌نجامی لێكۆڵینه‌وكه‌ش ئه‌وه‌یه‌ كه‌ قوتابیانی قوناغی سێیه‌می سێ به‌شی زمانی ئینگلیزی دوردةكةونةوة لة به‌كار‌هێنانی بةيوةندى هاوريًيةتى یاخود گه‌ر به‌كاریشی بهێنن به‌شێوه‌یه‌كی نه‌گونجاو به‌كاریده‌هێنن ئه‌مه‌ش به‌هۆی نه‌زانی و نه‌بونی زانیاری تةواو ده‌رباره‌ی بةيوةندى هاوريًيةتى و به‌كارنه‌هێنانیان به‌شێوه‌یه‌كی كرداری له‌ ناو‌ یان له‌ ده‌ره‌وه‌ی پۆل.

الملخص
يتناول البحث معالجة استخدام المتلازمات اللفضية بصيغ منتظمة في كتابة المقالات من قبل الطلاب الجامعيين في المرحلة الثالثة وذلك لتحديد الاشكاليات واقتراح الطريقة المناسبة للعلاج للتغلب على الصعوبات المحتملة.. 

يندرج استخدام المتلازمات اللفضية مع الخبرة والممارسة في مواجهة اللغة الاَم ,ولذلك يواجه طلاب هذه المرحلة صعوبة في الاستخدام الامثل والمناسب لهذه  التركيبات المنتظمة.
يعرض ويدراس للخلفيه النظرية للمسائل المتعلقة با المتلازمات اللفضية واستخداماتها. وتعرض بالتفصيل  مصطلح اامصاحبات اللفضية ويظهر تعريفات مختلفة من قبل اللغويين والَاكاديميين للدراسات حول موضوع و مع انواع المتلازمات اللفضية,في الوقت نفسه  فانه يميز هذا المصطلح (المتلازمات اللفضية)عن باقي المواضيع الاخرى ذات الصلة مثل التعابير المجازية وسيت اكسبريشن (تعابير الثابتة).
ويلقي الضوء على آليات واجراءات جمع البيانات لتحقيق اهداف الدراسة , في بيان المعنى والغرض والصفات بصورة جيدة وفي الوقت نفسه يصف الاجراءات لموقع ومستوى اللذين تم اختبارهم اٍضافة الى تسليط الضوء على اعطاء التفاصيل الدقيقة عن العينات والنماذج وذلك من خلال معلومات وافية عن نسبة الطلاب وعينات الدراسة النموذجية ,وتم تعريف صحة ومصادقه اجراءات البحث لانهما يعتبران من السمات الرئيسة في اٍتمام عملية الاختبار وتوضيح ذلك بالامثلة العملية. 

ويعرض بايجاز تحليل البيانات المستمده من خلال تحليل اَخطاء الطلاب في كتابة المقالات مشيراً إلى قدرة الطالب في استخدام المتلازمات اللفضيةوتظهر البيانات من خلال استخدام هذه المعاني واظهار مقارنة بين الاثنين  من المقالات التي لم تكن احداها تحتوي على هذه المصطلحات (المتلازمات اللفضية)والاخرى التي كانت تحتوي على تلك المصطلحات التي تم توزيعها على الطلاب. 

يتضمن الاستنتاجات والتوصيات الخاصة بالباحث والنتائج التي توصلت اليها الدراسة إضافة إلى التحليل واقتراحات آليات لمعالجة اشكالية البحث واقتراح عمل علاجي للتغلب على مثل هذة الحالة التي تواجه الطلاب. 

الاستنتاجات الاَكثر تيمزاً للدراسة قد بينت ان طلاب المرحلة الثالثة في الاقسام الانكليزية الثلاثة يحاولون تجنب استخدام هذه المصطلحات او قد يستخدمونه بشكل غير صحيح وذلك بسبب عدم وجود قدره كافيه  من المعرفة ونقص ممارسة استخدامها في الصف وخارجه
0

